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Abstract

This thematic research article explores the multifaceted impact of life skills training on
student teachers, focusing on their professional development, personal growth, pedagogical
effectiveness, and academic outcomes. Drawing on a synthesis of empirical studies and meta-
analyses, the research highlights that life skills training enhances student teachers' classroom
management skills, instructional strategies, and overall teaching effectiveness. Moreover, it
underscores the profound effects on personal growth, including improved stress management,
self-esteem, and interpersonal skills, essential for maintaining a healthy work-life balance. The
integration of universal human values such as empathy, tolerance, and responsibility emerges
as pivotal outcomes, fostering a supportive and inclusive classroom environment conducive to

student success.
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INTRODUCTION What are the effects on personal growth and

11-being?
Life skills training encompasses a well-being

range of competencies that individuals can How does it influence pedagogical
effectively with the demands and practices and classroom management?

hall f day life. Th kill
chatienges of evetyday lile. These skills are What are the academic outcomes associated

crucial not only for student teachers’ 1 . .
y with life skills training?

personal development but also for their

professional effectiveness. This review What challenges and barriers do student

teachers face in acquiring and applying

these skills?

aims to synthesize research findings on the

impact of life skills training among student

teachers, addressing the following LITERATURE SEARCH STRATEGY
questions:

A comprehensive literature search was
How does life skills training impact the conducted using several research databases.
professional  development of student Keywords included "life skills training,"
teachers?
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"student teachers," "teacher education,"

"professional development," "personal
growth,"  "pedagogical effectiveness,"
"academic outcomes," and

"implementation challenges."
SELECTION CRITERIA

Studies were included if they focused on
life skills training among student teachers,
were published in peer-reviewed journals,
and provided empirical data on the impact
of such training. Exclusion criteria included
studies not focused on student teachers or

lacking empirical evidence.
DATA EXTRACTION

Data were extracted on study design,
sample characteristics, type of life skills
training, key findings, and implications.
Studies were categorized into thematic

areas for analysis.
LITERATURE REVIEW

Definition and Significance of Life Skills

Training

Life skills training refers to educational
programs designed to help individuals
develop essential skills for effective daily
living, such as critical thinking, problem-
solving, effective communication,
interpersonal skills, self-management, and
resilience (World Health Organization
[WHO], 1997). These skills are particularly

important for student teachers as they
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prepare to manage classrooms, build
relationships with students, and navigate
the complex educational environment

([UNICEF], 2012).
Professional Development

Yadav and Igbal's study (2009) in their
study ‘Impact of life skill training on self-
esteem, adjustment, and empathy among
adolescents’ demonstrate that life skills
training enhances professional
development by improving self-esteem,
adjustment to various situations, and
empathy. For student teachers, these skills
for effective classroom

are crucial

management and building  positive

relationships with students.

Botvin and Griffin's (2004) in the study
‘Life skills training: Empirical findings and
future directions comprehensive review’
emphasize how life skills training improves
instructional strategies and overall teaching
effectiveness. Their findings suggest that
integrating life skills training into teacher
education  programs can  enhance
professional competencies among student

teachers.

Jennings, P. A., & Greenberg, M. T. (2009)
in the study ‘The prosocial classroom:
Teacher social and emotional competence
in relation to student and classroom
outcomes’ highlight the importance of

teacher social and emotional competence,



fostered through life skills training, in
creating a positive classroom environment.
It underscores that student teachers who
undergo such training can effectively
manage classroom dynamics and support

student well-being.

Botvin, G. J., & Griffin, K. W. (2004) in the

study ‘Life skills training: Empirical
findings and future directions’ discuss that
in addition to professional development,
life skills training fosters personal growth
by improving stress management, self-
esteem, and interpersonal skills. These
outcomes are essential for student teachers
to maintain a healthy work-life balance and

personal well-being.

Vranda, M. N., & Rao, M. C. (2011) in the
study ‘Life skills education for young
adolescents: Indian experience’ provide
insights into how life skills education
enhances  personal  growth  among
adolescents, which can be extrapolated to
student teachers. It emphasizes the
development of essential life skills that
to overall

contribute well-being and

effective teaching practices.
Pedagogical Effectiveness

Jennings, P. A., & Greenberg, M. T. (2009)
in the study ‘The prosocial classroom:
Teacher social and emotional competence
and classroom

concerning  student

outcomes’ demonstrate that life skills
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training improves teaching methodologies,
such as student-centered approaches and
innovative instructional techniques. This
enhances  student engagement and
academic achievement, benefiting both

student teachers and their students.

Durlak, et al. (2011) in the study titled ‘The
impact of enhancing students' social and
emotional learning: A meta-analysis of
interventions’

school-based  universal

supports the notion that social and
emotional learning programs, including life
skills training, positively impact academic
outcomes. Student teachers trained in life
skills are better equipped to facilitate
student learning and support academic

success in their classrooms.
Academic Outcomes

Durlak, et al. (2011) in the study ‘The
impact of enhancing students' social and

emotional learning: A meta-analysis of

school-based  universal interventions’
underscores that life skills training
contributes to  improved academic

performance among students. For student
teachers, understanding these findings
motivates them to integrate life skills into
their teaching practices to enhance student
overall educational

achievement and

outcomes.

Payton, et al. (2008) in the study ‘The

positive impact of social and emotional



learning for kindergarten to eighth-grade
students: Findings from three scientific
reviews’ corroborate that social and
emotional learning, including life skills
training, positively influences student
behavior and academic success across
grade levels. This evidence supports the
integration of life skills training in teacher
education programs to improve academic

outcomes in schools.
Challenges and Barriers

Mangrulkar, et. Al. (2001) in the study ‘Life
skills approach to child and adolescent
healthy human development The Pan
American Health Organization’ outlines
challenges such as time constraints and
resource limitations in implementing life
skills training. These barriers are pertinent
for teacher education programs aiming to
integrate comprehensive life skills training

effectively.

Gorman, S. (2001) in his study ‘The
challenge of change: Why life skills are
essential for teachers’ discusses the
essentiality of life skills for teachers amidst
the challenges of curriculum integration
and institutional support. Overcoming these
challenges is crucial for ensuring that
student teachers receive adequate training
to enhance their professional and personal

growth.
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DISCUSSION

Life skills training has been shown through
various studies to significantly enhance
both the professional development and
personal growth of student teachers.
Professional development benefits include
improved classroom management skills,
more effective instructional strategies, and
enhanced social-emotional competence
(Yadav & Igbal, 2009; Botvin & Griftin,
2004). These skills are crucial for fostering
a positive classroom environment and
improving overall teaching effectiveness
(Jennings & Greenberg, 2009). Moreover,
the cultivation of universal human values
such as empathy and respect plays a pivotal
role in shaping student teachers into
compassionate  educators who can
positively influence student behavior and

academic outcomes (Vranda & Rao, 2011).

In terms of personal growth, life skills

training equips student teachers with
essential  competencies  like  stress
management and interpersonal skills

(Botvin & Griffin, 2004). This personal
development not only enhances their well-
being but also strengthens their ability to
with

develop meaningful connections

prospective  teachers and colleagues
(Mangrulkar et al., 2001). Pedagogically,
integrating life skills into teacher education
programs promotes innovative teaching

approaches and student-centered learning



environments (Jennings & Greenberg,
2009). These methods are aligned with
contemporary educational needs, fostering
student engagement and improving
academic performance (Durlak et al.,
2011). However, challenges such as limited
resources and curriculum integration issues
pose significant barriers to the effective
implementation of life skills training in
teacher education (Gorman, 2001).
Addressing these challenges is crucial for
ensuring that student teachers receive
comprehensive training in both technical
and interpersonal skills necessary for their

professional success.
CONCLUSION

Integration of life skills training into
teacher education programs holds immense
promise for enhancing the capabilities of
student teachers in multiple dimensions.
The reviewed literature unequivocally
demonstrates that such training positively
impacts professional development,
personal growth, pedagogical effectiveness,
and the cultivation of universal human
values. By equipping student teachers with
like emotional

essential competencies

intelligence, stress management, and
empathy, institutions can prepare them to
create supportive learning environments
that foster academic success and holistic

development among students.
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Moreover, the findings highlight the need

for educational institutions and
policymakers to prioritize the integration of
life skills training despite implementation
challenges. Collaborative efforts among
educators, administrators, and stakeholders
are essential to overcoming barriers such as
resource constraints and ensuring sustained
support for comprehensive teacher
preparation programs. By investing in the
continuous professional development of
educators through life skills training,
institutions can foster a generation of
teachers who are not only proficient in their
subject matter but also adopt at nurturing
the social and emotional well-being of their

students.
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